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Abstract—The objective of this study was to determine the effectiveness of 

group counseling with the Gestalt approach to diminish academic procrastina-

tion behavior in high school students. This research is experimental research 

with a posttest only control group design. The study population was students in 

four high schools that were indicated to have high academic procrastination be-

havior. A total of 61 students who were identified as having high academic pro-

crastination behavior were directly made into sample members. Samples from 

each school were randomly divided as an experiment group and a control group 

at each school. Academic procrastination behavior data before and after treat-

ment were analyzed using the Academic Procrastination Behavior Measurement 

Instrument, while the hypothesis was tested using a t-test. The result shows that 

group counseling with the Gestalt approach was effective in overcoming the ac-

ademic procrastination behavior of high school students. 

Keywords—Group counseling, the Gestalt technique, academic procrastination 

1 Introduction 

Academic procrastination was the behavior of avoiding academic assignments that 

cause students to experience academic failure, academic unhappiness, and stress [1]. 

The academic tasks which were usually postponed include administrative tasks such 

as handing over letters, returning books borrowed at the library, registering exams, 

and skipping study hours; as well as academic tasks such as doing homework, arrang-

ing report, and preparing for the exam [2]. Academic procrastination was done by 

students in junior high school [3], vocational high school [4], and college [5] which 

was considered as a form of specific self-regulation failure [6]. 

Academic procrastination behavior was stimulated by other factors. This problem 

occurred as a result of modern life filled with temptations, noise, television interfer-

ence, cellphone interference, peer interference, videogame interference, etc. that al-

lowed students to respond by delaying academic work [7]. The behavior could also 

occur because of imitating the behavior of others [2], for instance, when a student 

knew other students did not do academic assignments yet, the student would also do 

the same thing. It was also concluded that maturity, school term, time schedule, pro-
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crastination intensiveness, self-concept, and self-efficacy impacted academic procras-

tination [8]. 

The increase of academic procrastination behavior could not be ignored because it 

was closely related to academic achievement. This behavior affected assignment and 

exam scores [9], academic achievement [10], and academic performance [11]. Recent 

studies also pointed out that procrastination was an obstacle to student performance 

and academic results [12], as well as life satisfaction [13]. 

Several studies have been conducted to overcome academic procrastination behav-

ior. Out of several counseling services, research showed that group counseling ser-

vices were used effectively to overcome academic procrastination combined with 

other techniques, i.e. a behavioristic approach [14], a reality counseling technique 

[15], and a self-management technique [16]. However, these techniques required quite 

a long time in its application because it took time to analyze the causes of academic 

procrastination. To speed up the process, a technique focusing on the desired results 

without seeing the cause was needed. Therefore, the Gestalt was arguably an effective 

technique for this case. This technique was basically a counseling approach performed 

in a group setting by utilizing group dynamics and aimed to create a context that al-

lowed counselees to fully realize what they were experiencing; and improved the 

quality of contact they made with others [17]. In this study, the Gestalt technique was 

performed in group counseling services to overcome academic procrastination behav-

ior in high school students. 

2 Methods 

This research was an experiment study with a Posttest Only Control Group Design 

(Table 1). The study population was high school students who were indicated to have 

high academic procrastination behavior. Geographically, those four schools represent-

ed North, East, South, and West Bali Island. Those schools also reflected junior and 

senior high schools, as well as public and private schools. 

Table 1.  Posttest only control group design (E was the experiment group and C was the control 

group). 

School Group Treatment Observation 

High School 1 
E X O 

C - O 

High School 2 
E X O 

C - O 

High School 3 
E X O 

C - O 

High School 4 
E X O 

C - O 

 

To determine students who have high academic procrastination behavior, the Aca-

demic Procrastination Behavior Measurement Instrument (APBMI) is used. APBMI 

consisted of 8 question items. Each item consisted of 8 alternative answers, except 
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item 3 and item 6 with 7 alternative answers. The score of each item ranged from 0 to 

8, except for item 3 and item 6, i.e. from 0 to 7. The ideal minimum APBMI score 

was 0 while the maximum score was ideally 62. Students were declared to have high 

academic procrastination behavior if the APBMI score ranged from 43 to 62. Based 

on the score, we obtained 61 students who had high academic procrastination behav-

ior in 4 schools. All students who had high academic procrastination behavior were 

categorized as samples. The sample members at each school were divided into 2 ran-

domly, into the experiment group and the control group (Table 2). 

Table 2.  Number of student sample members by school. 

No School Experiment Group Control Group Total 

1 High School 1 6 5 11 

2 High School 2 9 9 18 

3 High School 3 9 9 18 

4 High School 4 7 7 14 

Total 31 30 61 

 

This study involved 2 variables, i.e. group counseling with the Gestalt approach as 

a treatment variable, and academic procrastination behavior as a criterion variable. 

Group counseling with the Gestalt approach was an effort to help counselees to pre-

vent and overcome problems that were done in group situations and by utilizing group 

dynamics. This counseling was carried out with five steps: (1) group formation, (2) 

transition, (3) discussion, (4) conclusion, and (5) termination. Academic procrastina-

tion behavior was measured by questionnaire, and the data obtained in the form of 

interval data. 

The treatment was given simultaneously by 4 trained counselors to organize group 

counseling with the Gestalt approach. Each school was given treatment by a counselor 

with the same stages and treatments. There were three things should be noted, i.e. 1) 

counselors could do interlude activities, such as games, to reduce tension and bore-

dom, and to intense intimacy; 2) if the time was allowable and all group members 

were ready to attend the following session, further meetings could be held to discuss 

the next counselee's problem. Otherwise, the discussion of the counselee's problems 

would take place in the next session; 3) the 2nd, 3rd and so on meetings were held 

with the same stages and activities, with different problems and counselees (Table 3). 

The academic procrastination behavior data was collected using APBMI compiled 

by researchers and tested its validity and reliability prior to implementation. The in-

strument validity test was carried out to test the contents, using a test developed by 

Gregory [18], and the items, using a part-whole correlation test. The instrument relia-

bility was tested using the Cronbach Alpha test. The content validity test resulted in a 

content validity coefficient of 1.00, while the item validity test concluded that all 

items were valid. Whilst, the reliability test resulted in a Cronbach alpha coefficient of 

0.78. 
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Table 3.  Five stages of Group Counseling with Gestalt Technique 

Stages Activities 

Formation 

The counselor called group members (experiment group members) to the group counsel-
ing room 

The counselor accepted the presence of group members friendly and warmly 

The counselor explained why they were called to the counseling room  

The counselor explained the purpose and stages of the meeting 

Transition 

The counselor built commitment thus group members were ready and willing to attend 

group counseling to completion 

The counselor explained the principles of group counseling to be observed and applied in 
following group counseling (the principle of openness and confidentiality) 

The counselor built commitment thus group members were ready and willing to attend 

group counseling to completion 
The counselor explained the principles of group counseling to be observed and applied in 

following group counseling (the principle of openness and confidentiality) 

Discussion  

Choosing counselees whose problems would be discussed at the first meeting 

The elected counselee explained the problem, while other group members could ask 

questions that caused the counselee's problems to become clearer 

The group explored the inaccuracy of the counselee's roles and responsibilities thus the 

problem occurred 

The group encouraged the counselee to realize the error of their roles and responsibilities 

thus the problem occurred with two techniques: 

1. "I am responsible" technique 
2. "Topdog-underdog dialogue" technique 

The group encouraged the counselee to improve their roles and responsibilities thus the 
problem could be overcome 

The group encouraged the counselee to carry out the responsibilities thus the counselee's 
problems could be solved 

Conclusion 

The counselor asked the counselee to convey new understandings, awareness, and re-

sponsibilities obtained through the group counseling 

The counselor summarized the activities that had been carried out 

Termination 

The counselor thanked the group members 

Counselors apologized if there were undesirable things happen during counseling that 

caused group members unhappy 

The counselor closed the meeting 

 

We analyzed the data in two steps. The first step was prerequisite analysis and the 

second step was a hypothesis test. The prerequisite analysis was conducted to test the 

normality of data distribution and homogeneity test of variance. To test the hypothe-

sis, we used a t-test by comparing the average scores of the experiment group and the 

control group. The first data analysis was performed to test the major hypothesis, and 

the second analysis was to test the minor hypothesis. 

3 Results and Discussion 

3.1 Results 

The results show that the average pretest score of the academic procrastination be-

havior of the experiment group and the control group are relatively similar in the high 
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category. Meanwhile, the average posttest score of the academic procrastination be-

havior of the experiment group is much less than that of the control group (Figure 1) 

and categorized in the medium and in the high category, respectively. The decreasing 

score in the experiment group indicates that the treatment using group counseling 

training with the Gestalt approach is effective to reduce the academic procrastination 

behavior.  
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Fig. 1. Average score of academic procrastination in the experiment and control group. 

The t-test result shows that there is no difference in the average score of academic 

procrastination behavior between the experiment group and the control group before 

the treatment (t = 0.307 and P = 0.760). On the contrary, after the treatment, the t-test 

result shows that there is a significant difference in the average score of academic 

procrastination behavior between the experiment and control groups (t = 11.583 and P 

= 0.001). The average score of academic procrastination behavior in the experiment 

group is lower than the average score of the control group. The test proves that group 

counseling with the Gestalt approach is effective to overcome academic procrastina-

tion. 

3.2 Discussion 

The results show that group counseling with the Gestalt approach is effective in 

overcoming the academic procrastination of high school students. These results are 

consistent for all study samples, as well as for research samples in each school.  

There are two group counseling techniques in the Gestalt approach used in this 

study, namely the "I am responsible" and the "topdog-underdog dialogue" technique. 

In the "I am responsible" technique, the counselee is asked to go around to meet his 

friends in groups and whispering the phrase "I am often late initiating or completing 

academic assignments and I am responsible for it". Whispering words like that repeat-
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edly and witnessed by his friends is a self-warning of your weakness, as well as a 

promise to be responsible for overcoming it. When the words are internalized deeply 

into the system of behavior control (superego), the words will always be present as a 

reminder. Meanwhile, in the "topdog-underdog dialogue" technique, the counselee 

imagines dialogue with an important person in his life and is sitting on a chair in front 

of him (empty chair). In the imaginary dialogue, the counselee does a deep reflection 

on his behavior that is not good, as well as imagining what is desired or suggested by 

the important person in his life (topdog) to correct his bad behavior. Imaginary dia-

logue seems to have better strength than real dialogue because the counselee receives 

input and suggestions from the important person in his life according to the coun-

selee's perception, not according to an actual person. The input or suggestion accord-

ing to the counselee's perception has the power to change behavior better than real 

important person input.  

4 Conclusion 

The group counseling treatment with the Gestalt approach using "I am responsible" 

and the "topdog-underdog dialogue" technique is applied impressively to decrease the 

academic procrastination behavior of high school students. The first technique will 

trigger the superego to avoid that behavior in the future, while the second technique is 

considered as an advice given by an important person. 
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