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Abstract—Understanding the criteria of tele collaborative tasks are essential 
to boost learners’ linguistic, communicative and intercultural competence. This 
research aims to identify the correlational effect of gender and region on the 
recognition of the concept of tele collaboration in the sociocultural context of 
Saudi Arabia. It also focuses on determining and assessing aspects of the crite-
ria of tele collaborative tasks currently employed language-learning settings. 
One hundred and fifty-five teachers of English as a foreign language (EFL) 
have randomly participated in this study. It was reported that gender and region 
have no effect on the practice of tele collaboration. The findings have shown 
that current language learning tasks match some aspects of the criteria of tele 
collaborative tasks, such as focusing on meaning, negotiation and being reflec-
tion-oriented. Finally, this research has contributed to the assessment of the cur-
rent sittings of EFL settings and to identifying the extent to which current EFL 
classes meet tele collaboration requirements.  

Keywords—Tele collaboration, Tasks, Intercultural communication, Task-
based language teaching (TBLT), EFL   

1 Introduction 

Given the increasingly widespread use of various interactive technologies and tools 
these days, a huge need to consider how they might be combined with existing lan-
guage tasks has emerged. The exploration of language-related tasks aims to assess 
current tasks in English as a foreign language classes (EFL) in light of recent phe-
nomena of tele collaboration, which applies computer-mediated communication. Such 
investigation would also provide further enlightenment for non-native English teach-
ers to re-design tasks, or at least enhance them so that they are more effective. The 
analysis of language-related tasks based on the practice of task-based language teach-
ing (TBLT) is the ideal area to attract students’ attention as it foster meaningful tasks, 
along with providing exceptional ways to support, collaborate, interact and communi-
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cate with each other. This research provides quantitative analysis of the type of tasks 
used in English language teaching classes in general schools in Saudi Arabia. There-
fore, the following questions have been addressed as key research questions (RQs):   

• RQ1: Does gender affect the recognition of telecollaboration and language ex-
change practice among Saudi EFL teachers?  

• RQ2: Does the city/region affect the recognition of telecollaboration and language 
exchange practice among Saudi EFL teachers?  

• RQ3: Does teaching at specific educational stage and gender have an effect on the 
criteria of telecollaborative tasks among EFL teachers?  

• RQ4: To what extent are current EFL language-learning tasks are telecollabora-
tive; in light of the criteria of telecollaborative tasks? 

2 Socio-Cultural Theory as Theoretical Framework   

Tele collaboration, as indicated by O’Dowd (2013) in the previous section, is an in-
teraction between partners in different geographical locations. Interaction is the pro-
cess of collaborative exchange of ideas and thoughts between two or more people 
resulting in a reciprocal effect on each other (Brown, 2001). This study has adopted 
specific concepts from the Vygotsky Sociocultural Theory to understand the role of 
technology in mediating interaction in language-related tasks; specifically mediation 
and activity system, which are, discussed in some depth in this section.  

While much of the framework for socio-cultural theory was put forth by Lev 
Vygotsky, extensions, elaborations, and refinements of sociocultural theory can be 
found in texts regarding Activity Theory (AT) (Chaiklin and Lave, 1993; Cole and 
Engeström, 1993). Within the sociocultural tradition, Activity Theory (AT) was de-
veloped as a line of theorizing that was an expansion of Lev Vygotsky's original work 
on Cultural-Historical Psychology, produced in Soviet Russia during the 1920s (Le-
ont’ev, 1981). AT has been developed and used as a tool for systematically analysing 
different kinds of human practices. Based on Vygotsky’s Sociocultural Theory, inter-
action is the source of development. Vygotsky emphasised that learning and devel-
opment is a mediated process which implies its dialectical and reflexive nature (Dan-
iels, 2001). Collaboration is achieved through interaction be it in physical or virtual 
space in which participants negotiate meaning in order to reach to conclusion or 
shared understanding. This negotiation is mediated by tools within the sociocultural 
context in which the activity is embedded.  

Mediation is a central concept of the sociocultural theory. This is evident in the 
emphasis of the theory on social factors and the interaction between people and their 
environments (Cole, 1999). Engeström (1999) explains mediation ‘The idea is that 
humans can control their own behaviour—not from the inside, on the basis of biologi-
cal urges, but from the outside, using and creating artefacts’ (p. 29). Mediation is 
achieved through the help of tools which can be physical or part of virtual reality. In 
the context of the current study, language and technology are mediating tools for 
teachers’ interaction.  When regarding teachers’ interaction during EFL tasks as an 
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activity system, technology is the mediating artefact in that particular ‘activity sys-
tem’.  

The notion of activity system as shown in Figure 1 was developed by Yori 
Engeström in his efforts to develop Activity Theory (AT). Such efforts resulted in the 
development of the activity system model (Figure 1) which is a tool that is descriptive 
in nature rather than prescriptive (Nardi, 1996). Engeström defined activity systems as 
‘object-oriented, collective, and culturally mediated human activity’ (Engeström and 
Miettinen, 1999, p. 9). The Activity System model includes six constituents: subject, 
Object, tools, community, rules and division of labour. In the case of this research, the 
telecollaborative learning environment can be considered as the activity system in 
which technology used as a tool to mediate interaction between teachers (subjects) 
during the same activity. 

 
Fig. 1. Activity System Model (Engeström, 1987) 

3 Literature Review  

3.1 Tele-collaborative learning environment 

The development of synchronous and asynchronous web-oriented communication 
has revolutionized the ways that individuals can learn and interact. This has resulted 
in what is known as networked-based language learning (Kern, Ware and Warschau-
er, 2008) or tele collaborative language learning for disseminating intercultural com-
munication between individuals from various cultural and linguistic backgrounds 
(Belz, 2002).  

Telecollaboration is an example of a new way of working which can encourage a 
pair or a group of language learners to collaborate with the aim of augmenting their 
knowledge in first and second/foreign language (Bower and Kawaguchi, 2011). Tele-
collaboration is seen as ‘an educational endeavor that involves people in different 
locations using Internet tools and resources to work together’ (Harris, 1999: 55). Tel-
ecollaboration has also been defined as the ‘virtual interaction and exchange projects 
between classes of partners in geographically distant locations’ (O’Dowd, 2013). 
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Tele collaborative-oriented environments provide members with cost-effective ac-
cess and engagement with expert peers in the target language, and results in an in-
crease in intercultural awareness and their linguistics proficiency. Furthermore, in tele 
collaborative learning projects, internationally located learners become familiar with 
various web-based communicative, most likely interactive, tools to practice social 
interaction, sharing of knowledge and intercultural exchange (Belz, 2003). There are 
four key benefits to participating in tele collaborative learning partnerships or ‘online 
collaborative learning’ as declared by Redmond and Lock (2006) Firstly, online col-
laborative learning provides access to multiple and unlimited learners. Secondly, it 
fosters learning anywhere at any time. Thirdly, it helps individuals to move from their 
private sphere to being open to the world. Lastly, it supports the establishment of 
learning communities with experts at local, national and international levels. 

Tele collaboration exchanges are usually based on precise tasks with the aim of de-
veloping language skills and intercultural communicative competence (Coutinho, 
2016). Furthermore, they support the principles of indirect language learning through 
learning more about the target culture (Guth and Helm, 2011). Several studies have 
drawn attention to the significance of intercultural communicative competence in 
general (Guilherme, 2000) and in telecollaborative learning settings in particular 
(O’Dowd, 2007). For instance, O’Dowd (2007) reported that that telecollaborative 
tasks have the affordance to sustain language learners’ intercultural communicative 
competence.  

Nonetheless, constructing a tele collaborative learning environment remains to be a 
complex process, which requires specific competences and skills (i.e., communica-
tive, pedagogic, linguistic and digital competences) as shown by Guth, S., Helm, and 
O'Dowd (2012) that need to be met by instructors and learners. O’Dowd (2013) iden-
tified possible obstacles related to the telecollaborative learning environment by inter-
viewing several experienced telecollaborative practitioners. They acknowledged the 
following difficulties: finding additional time, integrating it into traditional classes 
and in assessment, finding appropriate partners and providing teachers with the tech-
nological knowledge and e-literacy needed.  

3.2 Task Desing and TBLT 

Designing tasks is at the heart of creating successful tele collaborative learning en-
vironments and achieving competences needed (Hampel, 2010). From a second lan-
guage acquisition (SLA) perspective, tasks have been broadly used to stimulate lan-
guage production, promote language interaction, negotiate meaning, process input and 
focus on form (Van den Branden, 2016). Ensuring tasks are satisfactory is a key ele-
ment in the process of designing tasks, since tasks are the agent which leads learners 
to better understand the knowledge, as well as enhancing the quality of learning pro-
cess (Furstenberg, 1997). Task design is one of the principal factors considered in 
language development research along with the nature of implementation and evalua-
tion of such tasks, as demonstrated by Furstenberg (1997).  

Numerous studies have explored the structure and components of soundly designed 
tasks. Meskill (1999) put forward a list of criteria for task design which concentrated 
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on pedagogic approach to language learning. Meskill emphasizes the significance of 
providing multiple answers to problems given as being motivating, interesting and 
encouraging, challenging and related to real world. Undeniably, the role of tasks and, 
with that, task design has also always been a crucial issue when designing telecollabo-
rative learning environments or projects (Hampel, 2010; Hauck, 2010; Thomas and 
Reinders, 2010). Nevertheless, designing tasks for telecollaborative learning envi-
ronments remains demanding as it requires instructors to take into account: pedagogi-
cal, technical, linguistic and intercultural factors (Kurek and Müller-Hartmann, 2017).     

The term task-based language teaching (TBLT) was originally coined by second 
language acquisition (SLA) researchers and language experts, with this type of task 
design being a response to teachers dominating the teaching process and form-
oriented practice in language learning (Long and Norris, 2000). TBLT has been ex-
tensively researched in relation to language learning and language education (Van den 
Branden, Bygate and Norris, 2009). In such research studies, it was informed that the 
TBLT on the idea learning by doing or experiential learning with the aim to fulfil 
communicative competence using the target language.  

A crucial consideration of TBLT is the effect of task design and its relevant inter-
action and communicative competence elements through the facilitation of technolo-
gies, with a number of factors being significant, including task type, number of partic-
ipants, task difficulty, task duration, etc. Yet, results have shown no consistency, as 
some researchers have found task type has no significant impact (Keller-Lally, 2006) 
while others identified jigsaw tasks as being a better task for promoting meaningful 
interaction (Blake, 2000).  

Tasks play a key role in TBLT. Nunan (2004) differentiated between tasks and ac-
tivities. In this regard, Long (1985) has emphasized that tasks must be related to what 
individuals do in everyday life situations, in authentic contexts and goal-based envi-
ronments. Ellis (2003) has distinguished tasks from other types of activities, due to 
the fact that they are meaning-focused, communicative in nature and content-oriented 
and highly value the fulfilment of a task goal and its expected outcome. Bachman and 
Palmer (1996) also agree that a task involves individuals in using language for the 
purpose of fulfilling particular objectives in particular contexts with the emphasis on 
meaning. In view of that, Ellis (2003) identified a working definition of task, which is 
comprised of six criteria as stated below: 

'Tasks involve a plan for learner activity; they have a primary focus on making 
meaning; they engage with real-world authentic language use; they focus on any or all 
of the four language skills; they engage learners in cognitive skills in order to accom-
plish them; and they have a defined communication-based learning outcome'. (p: 9-
10) 

This emphasis on task design in general and on telecollaborative task design in par-
ticular was based on what Furstenberg (1997) expresses as follows:  

'Our main role, then, is to design a task (…) since the task is what gives meaning to 
the learners’ explorations. Only well-designed task can ensure the quality of the learn-
ing process – which is a teacher’s ultimate responsibility’ (p: 24). 

Therefore, tasks are required to be carefully designed, taking into account students’ 
interpretation of tasks and their awareness of the benefits and challenges of technolo-
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gy (Kurek and Muller-Hartmann, 2017). As a matter of fact, the advent of technolo-
gies and computer-mediated communication (CMC) tools have largely influenced 
task design and TBLT and, accordingly, several research projects have focused on 
identifying the impact of task-based CMC on language progress and the learning 
progress (Lee, 2002). Sykes, Oskoz and Thorne (2008) argue that the area of task 
design and TBLT has been incredibly revitalized by the arrival of various technolo-
gies other than CMC such as tasks involving web-based spaces (González-Lloret, 
2003). TBL focuses on the definition of a task. For instance, Nunan (2006) suggests a 
task as  

'A piece of classroom work that involves learners in comprehending, manipulating, 
producing or interacting in the target language while their attention is focused on 
mobilizing their grammatical knowledge in order to express meaning, and in which 
the intention is to convey meaning rather than to manipulate form' (p: 17). Further-
more, Van den Branden (2006) argues that a task is: 'an activity in which a person 
engages in order to attain an objective, and which necessitates, the use of language' (p: 
20). 

According to the same researchers, TBL has pedagogical influences because it in-
cludes activities, involvement, purpose and language use. Furthermore, TBL is not an 
isolated theory since it is always part of others such as theories such as second lan-
guage acquisition theories. In addition, TBL is used to promote accuracy and accuracy 
and the integration of the four skills language learning comprises (Ellis, 2003). More-
over, not only do such tasks help learners to become more flexible and motivated to 
learn, but they can also help teachers to better plan what they teach. What is more, 
TBLT should always be a feature of classroom practice to promote successful lan-
guage learning and teaching (Robinson, 2011). Indeed, according to Robinson (2011), 
designing meaningful tasks for learning has become popular because of the following: 
they provide corrective feedback; they offer opportunities for noticing a gap in 
knowledge; they promote re-conceptualizing and re-thinking; they afford negotiation 
and comprehension of meaning and they promote interlanguage. 

In line with Willis (1996), task-based learning involves three stages: Firstly, pre-
task which entails introducing the topic and enabling learners to engage in the learn-
ing process. Secondly, task-cycle, which involves tasks being performed in pairs or in 
groups. Thirdly, language focuses, which requires teachers and peers to give feedback 
to students, thus enabling learners to draw conclusion about what they have learnt. 

3.3 CALL/Technology-oriented TBLT 

Computer-assisted language learning (CALL) and a number of other technologies 
play a pivotal role in TBLT and language learning. Numerous studies have investigat-
ed the influence of emerging technologies (such as web 2.0 interactive tools) on dif-
ferent types of tasks, which are unlikely to be implemented in face-to-face settings 
(González-Lloret, 2016). González-Lloret (2016) argues that TBLT is seen as an ideal 
platform for the comprehensive realization of the potential uses of technological in-
novations for pursuing language-learning development. 
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The adoption of such technologies has even gone beyond ordinary use in language 
learning and teaching to embrace changes in students’ living and learning practices 
(Rosen, 2010). There are always robust synergies between the two fields given: 
CALL and TBLT (Thomas and Reinders, 2010), since learners can engage in activi-
ties through technology-mediated transformation and creation processes rather than 
just reading about language and culture in textbooks’ (González-Lloret and Ortega 
2014: p. 3). The interest in technology-oriented TBLT is a rapidly growing field be-
cause technologies could take part in promoting learners to further understand, expe-
rience and share their relationships with the world in an unprecedented way.  

In view of that, Chapelle (2001; 2003) develops a number of criteria for task design 
based on second language acquisition (SLA) theories and the medium of computer-
assisted language learning. Chapelle’s criteria include learner fit, meaning focus, 
authenticity, positive impact and practicality. 

4 Research Methodology 

The purpose of the current research is to discover the correlational effect of gender, 
city and teaching at specific educational stage with the recognition of the term ‘tele-
collaboration’ and language exchange practice as well as on the various criteria of 
telecollaborative tasks (RQ1, RQ2 and RQ3). It will also explore the type of tasks 
employed in EFL language learning classes in light of telecollaboration and its related 
practices (RQ4).  

This research is expected to reveal further understanding and awareness of this is-
sue including verifying the nature of current tasks used in English language teaching 
classes. Instructors’ self-assessment of such tasks will also be beneficial in advancing 
their knowledge and promoting personal awareness of their teaching practices. Fur-
thermore, this research will employ a standardized questionnaire by Kurek and Mul-
ler-Hartmann (2017), however, a few amendments have been made to make it more 
appropriate for the participants according to their research context. It will be used in 
conjunction with a chi square test, which is a statistic hypothesis test that is used ex-
plore correlation for independence.  

The questionnaire is built on three major principles for designing satisfactory EFL-
related tasks:  

• They have the potential to support learning, including challenging learners 
• Tasks are clearly communicated and structured 
• Tasks should consider inter-cultural communicative competence learning and mul-

tiliteracies.  

As far as the research participants were concerned, the questionnaire was complet-
ed by one hundred and fifty-five (155) English language teachers, both males and 
females, working at different stages (primary, intermediate and secondary) in gov-
ernment schools across Saudi Arabia. Teachers employed at private or international 
schools were exempt as they may follow a different system. The participants involved 
in the study had had a variety of different teaching experiences, came from diverse 
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educational backgrounds and were of different ages. There was also an interest in 
exploring the qualifications of the participating EFL teachers (i.e. diploma, bachelor, 
etc.). 

The context of the research is Saudi Arabia where English is mostly considered as 
a foreign language. There have been several attempts to enhance the teaching of Eng-
lish as a foreign language by improving textbooks and providing necessary infrastruc-
ture such as language labs. Nevertheless, many students continue to lack motivation 
and the essential skills needed to communicate and comprehend others’ target cul-
tures. It is believed that designing unusual sort of tasks for language learning, such as 
identifying suitable telecollaborative tasks, might change the situation.  

5 Research Findings and Data Analysis 

The researchers investigated the first issue of inquiry which is concerned with the 
correlation between Saudi EFL teachers’ gender and their knowledge of the term 
‘telecollaboration’ and language exchange practice. The statistical analysis used chi2 
as it displays Pearson's chi-squared test for the hypothesis, so that the rows and col-
umns in a two-way table are independent. If p-value<0.05, we reject the null hypothe-
sis of independence. In our case we cannot reject the null hypothesis of independence 
between the variables of recognition of telecollaboration and gender as the p-value at 
a global level is (0.428). This means that the difference in gender does not have an 
effect on recognition of telecollaboration and language exchange practice. This result 
also indicates that it is not necessarily the case that when one variable increases or 
changes the other variable will increase or change too.         

Furthermore, the findings show that the majority of the EFL teachers (nearly 95%), 
including females and males, have at least heard about the term telecollaboration, 
even if they have not necessarily applied it in the EFL classroom. Similar percentage 
of teachers (nearly 90%) also indicated their ignorance of this term and its relevant 
practices whereas only a minority (nearly 15%) expressed the fact that they are fully 
aware of this term including the unusual tasks involved. Nevertheless, a critical issue 
still remains, that is to say whether or not such employment of telecollaborative tasks 
is being done so accurately and in line with the standards and criteria of utilizing tele-
collaboration; which was identified in the literature. 

Table 1.  Pearson chi2 =   1.6986   Pr = 0.428 

Gender 
Recognition of tele collaboration/Language exchange practice Female Male Total 

I am fully aware of such terms. I have used them in my teaching. 6 
6.74% 

5 
7.69% 

11 
7.14% 

I have heard about them before. Yet, I do not have adequate details or 
knowledge. 

38 
42.70% 

34 
52.31% 

72 
46.75% 

I have not heard about them before at all. 45 
50.56% 

26 
40% 

71 
46.10% 

Total 89 
100% 

65 
100% 

154 
100% 
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Furthermore, a second issue being experimented by this research, as the second re-
search indicates, is to explore the correlation between the regions (Central, Northern, 
Southern, etc.) Saudi EFL teachers come from and their familiarity with the term 
‘telecollaboration’ or language exchange practice. Thus, a statistical analysis of chi2 
was used to calculate and display Pearson's chi-squared for the hypothesis that the 
rows and columns in a two-way table are independent. If P-value<0.05 we reject the 
null hypothesis of independence. As reported earlier, in this case we cannot reject the 
null hypothesis of independence too between the variables of recognition of telecol-
laboration and region either, as the p-value at a global level is (0.246) as shown in 
Table 2. This means that geographical locations do not have an effect on recognition 
of telecollaboration and language exchange practice. In other words, there is perhaps 
no linear relationship between these two given variables.    

The findings of the analysis confirm that only a minority (7.14%) of EFL teachers 
are fully aware of the term telecollaboration and language exchange practice. As 
shown in Table 1, similar percentages have been identified between EFL teachers 
who have heard this term but who lack the knowledge necessary to apply it success-
fully in reality, and those who have never heard of this term at all (72% and 71% 
respectively). 

Table 2.  Pearson chi2 =  10.2839   Pr = 0.246 

City/region 
Recognition of tele 

collaboration/ Language 
exchange practice 

Central Eastern Northern Southern Western Total 

I am fully aware of such 
terms. I have used them 
in my teaching. 

2 
10% 

1 
2.38% 

0 
0% 

0 
0% 

8 
10% 

11 
7.14% 

I have heard about them 
before. Yet, I don’t have 
adequate details or 
knowledge. 

11 
55% 

24 
57.14% 

1 
100% 

7 
63.64% 

29 
36.25% 

72 
46.75

% 

I have not heard about 
them before at all. 

7 
35% 

17 
40.48% 

0 
0% 

4 
36.36% 

43 
53.75% 

71 
46.10

% 

Total 20 
100% 

42 
100% 

1 
100% 

11 
100% 

80 
100% 

154 
100% 

 
As far as the third research question is concerned, it attempted to explore the corre-

lation between teaching at a specific educational stage (primary, intermediate and 
secondary) and various criteria of telecollaborative tasks among EFL teachers. Con-
sequently, the researcher performed multivariate tests on means for the variables on 
the basis of using the ordinal variables: Strongly disagree=1; Disagree=2; Undecid-
ed =3; Agree=4 and Strongly disagree=5. The analysis has shown equal means across 
the three groups of EFL teachers teaching in the three educational stages at a global 
level as shown in Chart 1. This is the multivariate Behrens-Fisher problem. With 
more than two groups, the Wald test, with p-values adjusted as proposed by James 
(1954), is displayed. The findings have shown that p-values are less than 5% (<0.05); 
for that reason, we can say that the means of variables between the three groups of 
educational stages are different at the 5% significance level.  
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Therefore, it was found that educational stages may have a correlational effect on 
the differences in task types used by EFL teachers; based on the criteria of telecollab-
orative tasks. Furthermore, the Wald chi-square test and the likelihood ratio test (LR 
chi2) produced similar results as shown below: 

 
Test for equality of educational stages (three group means), allowing for heteroge-

neity 
Wald chi2 = 108.14  
Prob > chi2 = 0.0000 (chi-squared approximation) 
Test for equality of educational stages (three group means), allowing for heteroge-

neity 
 
LR chi2 = 77.73 
Prob > chi2 = 0.0189 (likelihood ratio test) 
 
Moreover, the same research question (RQ3) attempts to find out the correlation 

between gender and various criteria of telecollaborative tasks among EFL teachers. 
Accordingly, the analysis has shown that gender may have no correlational effect on 
the various criteria of telecollaborative tasks. There is no difference of means between 
male and female (p-value>0.05) as the MNV shows below: 

 
Test for equality of gender (2 group means), allowing for heterogeneity 
MNV F (27,106.9) = 0.96 
Prob > F = 0.5329 
Test for equality of gender (2 group means), allowing for heterogeneity 
LR chi2 = 29.15 
Prob > chi2 = 0.3539 
 
As far as the fourth research question is concerned, it seeks to determine the type 

of language learning tasks currently used in EFL settings. Using a likert-scale, ranging 
from strongly agree to strongly disagree for the criteria related to telecollaborative 
tasks, the findings are diverse and the responses between male and female are very 
different, particularly for preventing copy-paste use of information, activating various 
levels of processing and evaluation and allowing doe discovering new aspects of en-
gaged cultures. Other criteria have been identified with equal responses among partic-
ipants such as (promoting the benefits of recent technologies).     

Generally speaking, the analysis has shown that the majority of Saudi EFL teachers 
agree, though not strongly agree, with various criteria of telecollaborative tasks in 
their assigned language learning tasks such as (dividing tasks into achievable steps). 
On the other hand, a minority of the teachers strongly agreed on the importance of 
applying the criteria of telecollaborative tasks in their language teaching such as (or-
ganizing tasks according to their complexity). The participants’ responses with regard 
to statements, they strongly disagreed were limited, confirming that their assigned 
tasks are not entirety lacking some aspects of telecollaborative aspects such as (pro-
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moting intensive communication), (using authentic resources) and (promoting inter-
cultural evaluation). 

6 Discussion and Conclusion 

As shown earlier, gender and region has no effect on Saudi EFL teachers’ ability to 
recognize the term telecollaboration and incorporate it into language exchange prac-
tice. These results seem to be logical as gender and region factors are static factors, 
whereas tele collabotion is dynamic. Telecollaboration is dynamic in the sense that it 
deals with the application of web-based tools to bring people (of any gender) and 
classes (in any region) together for the sake of enhancing EFL and communicative 
competence (O’Dowd, 2011).  

Therefore, the participants have begun to be aware of the possible ways of devel-
oping intercultural communicative competence-related tasks by employing multimod-
al use of combined web-oriented tools (Hauck, 2010). 

The results indicated the significant relationship between telecollaborative lan-
guage learning tasks and the educational stage. This involves the importance of as-
signing well-thought-out specific tasks with determining their expected outcomes. 
This is consistent with Coutinho (2016) who claims that successful tele collaboration 
and tele collaborative practices are centered on well-defined tasks with the considera-
tion of enhancing language skills in addition to intercultural understanding. These 
tasks should meet the instructor’s curriculum design and include problem-solving and 
decision-making tasks and themes such as annual events, trips, etc. (Akiyama, 2016).  

The results of the current study revealed that EFL teachers have an interest in tele-
collaboration and its practice in EFL classes. It has been shown that the majority of 
the teachers are designing tasks that reflect some aspects of telecollaborative tasks 
such as dividing tasks into achievable steps and also taking into account the logical 
sequence and gradual order of tasks.  

Yet, the results also show the lack of adequate expertise in this field with regard to 
dealing with designing sound tasks that guarantee students’ engagement to improve 
their linguistic and intercultural competence as expressed by Schenker (2012). For 
instance, it has been discovered that teachers need to expose learners to intensive 
communication using more authentic resources. EFL teachers should also encourage 
learners to practise intercultural evaluation.  

In order for this to be achieved, language exchange practices in Saudi EFL context 
should be designed using a more holistic approach that considers all different aspects. 
To understand this from a sociocultural perspective, EFL tasks needs to be designed 
as an ‘activity system’ where technology and pedagogical and technological training 
act as ‘tools’ that mediate teachers’ interaction in such tasks. Activity dynamics in-
cluding interaction between teachers in telecollaborative tasks are directed towards 
realizing the ‘object’ of the same activity system (see Figure. 1).  

However, the activity is bound by rules and the roles of different parties directly or 
indirectly involved to that particular activity. This includes rules and regulations at 
different levels (i.e. curriculum, school, regional directorate, and ministerial level). 
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The Saudi educational system is undergoing rapid changes as part of the Ministry of 
Education’s efforts to respond to the national transformational plans of Saudi Vision 
2030.  

In addition to the rules governing the determination of specific activities, there are 
other stakeholders who play different roles and as a consequence will have an impact 
on the dynamics of the activity. That is to say, when EFL teachers are engaged in 
telecollaborative tasks, they are not isolated from their local environment. Fellow 
teachers as well as school and ministry administrators have the power to either facili-
tate or hinder teachers’ interaction, which can create ‘contradictions’ between differ-
ent parts of the activity. This might also explain the correlation between the types of 
EFL telecollaborative tasks and educational stages that do exist when it comes to 
participants’ gender or region, as shown in this study.  

The current changes and interruption to the educational system - driven by the min-
istry - is affecting the whole country. Indeed, there is a pressing need to take this un-
precedented and rapid changing context into consideration when designing teaching 
and learning tasks for EFL teachers in Saudi Arabia.  

Due to the nature of the research problem, issues under investigation and research 
questions, this research took a primarily quantitative approach. This means that the 
findings may not apply to the entire EFL teaching community. A possible future 
study, which would support the current data, is to conduct a qualitative-oriented study 
by interviewing a group of EFL teachers, to investigate and identify the type of lan-
guage learning tasks implemented in EFL settings. Interviews should focus on seeking 
answers for the following questions:  

• How do you normally design tasks and on what bases?  
• Do you like to invent new types of tasks, which are based on interaction for exam-

ple? Why?  
• What do you think about existing tasks including merits and demerits, and how can 

they be developed? Do you think that they can enhance the language learners’ 
communicative and linguistic competence?  

• Do you find L2 learners fully engaged in classes featuring such tasks? What 
kind/type of tasks currently exist in textbooks?  

• What might be some of the sociocultural factors that facilitate or hinder these tasks 
in other contexts?   
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